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Abstract 
In the last 10 years, career-counselling services for students have experienced a real growth in the Romanian universities. 
Generated by the real needs of the clients, these services were not certified, from the beginning, in their own system of tested and 
validated good practices. Our study relies on a model of counselling designed and implemented at the Department of Professional 
Counselling from "Vasile Alecsandri" University of Bacău. The integrated model of career counselling called AKA, shows the 
relationship between action (A) and knowledge (K), through the combination of the most diverse and attractive forms of activity, 
to raise awareness and student’s involvement in this kind of actions, but also to achieve the anticipated effects. The purpose of 
this study is to (re)validate the impact of the career counselling actions integrated in the AKA model. Based on an analysis of the 
specific literature and the expertise achieved in the career-counselling field, the study will highlight a number of action ways, 
exploited through the department activities. For illustration, we shall present the latest seminar organized for this purpose, in 
March 2014, with the students in the final years from two faculties. Then, we shall analyse the results obtained on this occasion. 
The practices highlighted in this study and the conclusions may contribute to inter-university exchange of actionable strategies 
and the use of new and more efficient models during the career counselling services for university students. 
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1. Introductory notions on the theoretical and practical context for approaching the issue 
Career counselling is becoming an increasingly relevant process in the current configuration of the labour world 
and in the context of life-long education. Extensive and extremely well documented studies (Hartung, 2010) 
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correlate the issue of the labour market, hyper-industrialization and urbanization, the radicalization of the 
information technologies and globalization, with the activity of career counselling. Career counselling has been 
designed as a way to “explore, choose, prepare for, enter, adjust to, advance in and leave occupational roles and 
construct lives through work” (idem, p. 98). Occurred as a specific process at the beginning of the 20th century, 
career counselling is even more necessary today, in the context of a fragile and unbalanced economy, which is 
undergoing deep crisis and where many of those looking for a job have no time left for self-knowledge and 
selection, since they desperately need a job (Henderson & Dalton, 2010). 
Our study relies on the findings of specialists concerning a series of problems related to the activities conducted 
in the career centres. For example: lack of systematic personalized career counselling; insufficient number of 
specialists working in the career-counselling centres, generating a decrease in the quality of the services provided; 
the late debut of career-counselling activities (activities do not start at the beginning of the academic process) (Sun 
& Yuen, 2012); the dilemmas of psychologists in the career-counselling activity (Cardoso & all, 2012); the best 
intervention ways in relation to the students’ needs (Lee & Johnston, 2001); the need to correlate theory, research 
and practice at a higher level (Murdock & all, 2012). Besides all these issues, common to all the career-counselling 
processes, there are certain problems specific to our country, generated by the history of the domain, the stages 
which these activities have covered during the last one hundred years and their evolution after the fall of the 
communist regime (particularly after 1990), along with the liberalization of goods and labour market (Szilagyi & 
Paredes, 2010). In Romania, the school and professional orientation activity is now functioning under the Order of 
the Ministry of National Education no. 3277/16.02.1998 and the O.M.N.E. no 3064/18.01.2000. The frame 
methodology related to the services of life-long career counselling and orientation services from 03.07.2012, 
elaborated by the Ministry of Labour, Family and Social Protection, updates and completes the regulations in the 
domain. 
2. The AKA model 
Within the Department of Professional Counselling from “Vasile Alecsandri” University of Bacău there has been 
elaborated, as of the 2012-2013 academic year, the integrated (holistic) model AKA (action 1: group and individual;  
knowledge; action 2 - individual, relative, autonomous) for conducting the activity of career counselling by means 
of the career plan. The target group includes first-year students and the duration of the programme equals their 
academic process.  
As we have shown in a previously published study (Cojocariu & Puiu, 2013), the model was conceived based on 
the fundamental idea of social-cognitivism and Holland’s theory of personality. The programme objectives are: all 
first-year students become acquainted with the particularities of academic life during the 1st month from the 1st 
semester; designing the AKA programme and promoting it among the students; the systematic achievement of the 
psychological counselling activities; organizing workshops on themes related to career counselling; achieving the 
individual career-counselling services; evaluating the existing career options, guidance in making decisions, 
planning, taking action.  
The integrated activities of the AKA programme are: 1. career counselling I (for junior students); 2. 
psychological evaluation and testing session; 3. career plan I (for junior students); 4. vocational counselling; 5. 
professional counselling and orientation; 6. motivation session; 7. volunteering programme; 8. meeting with 
employers; 9. career counselling II (for final year students ); 10. career plan II (for final year students). 
The novelty of the AKA programme proposed by us does not consist in the activities conducted but in their 
articulation throughout an entire academic cycle, aimed at building the transversal competence for achieving career 
management by means of the career plan. The purpose of the programme is to ensure a better connection with the 
labour market (LM) by exploiting the Career integrated plan (CIP). 
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3. Aims and objectives  
Aim: (Re) validating the impact of the career-counselling actions integrated into the AKA model. 
Research objectives: 1. Designing the seminar Plan for your career for the students from final years from the 
Faculties of Engineering and Economic sciences; 2. Conducting the activity Plan for your career in the form of a 
debate; 3. Highlighting the impact of the activity upon the participating students. 
4. Methodology 
4.1. Participants:  
The activity involved 100 students interested in the topic of the activity (students from the Faculties of 
Engineering and Economic sciences) 
4.2. Instrument:  
The feedback form consisting of 4 items (1 mixed item with opinion open and closed questions, 3 items with 
opinion open questions). 
4.3. Procedure  
Among the most often exploited categories of practices, which have generated the best outcomes within this 
programme, we shall mention:  
1. psychological testing meetings for good knowledge – self-knowledge, a premise for proper personal and 
professional development; 2. workshops for empowering students with the techniques of personal presentations at 
the interview for getting a job (CV, letter of intention, interview presentation); 3. workshops for building/developing 
professional competences (writing projects for obtaining grants); 4. debates on professional themes (The start of 
academic life and accommodation to the system of demands of university life; Necessary steps in writing, finalizing 
and delivering the graduation paper); 5. meetings with representatives of the labour market and employers. 
To illustrate an activity from the AKA programme, we shall present the seminar Plan for your career, conducted 
in the first week from March 2014. The activity consisted in meeting with the representative of a powerful private 
company from the labour market, who presented the specific of the company, its position on the labour market, its 
hiring standards and the employer’s perspective upon the process of selecting and recruiting graduates and, based on 
this, engaged in a real dialogue with the students. 
5. Discussions  
We shall present the most relevant sets of results obtained: 
Item 1.1. My opinion about today’s presentation is … (5 answering alternatives) – all the students answered, 
100%, 6 students, 6%, considering that the presentation was average; 51 students, 51% - good; 43 students, 43% 
very good. We may notice the extremely favourable opinion of students regarding the way of realizing the 
presentation, 94% of these situating it at the 2 qualitative levels. 
Item 1.2. Why? – The systematization of the reasons provided by students in appreciating the presentation 
highlights the most relevant ones: the value of the presentation for a subsequent employment, 11%; the 
professionalisms of the activity, 11%; its usefulness 10%; its interesting character, 9%; attractiveness of how the 
presentation was made, 5%; accessibility, 5%. We may notice the placing on the first position of the reasons related 
to the objective of the activity, its impact for a possible recruitment/hiring by the respective company. 
Item 2. From the debated subjects, the useful ones were...  – 30 students, 30%, regard the data on employment 
opportunities (the job interview, the employer’s demands, the skills required by the job, the conditions for being 
recruited by the company, the positions offered by the company) as important; 27 students, 27%, appreciate the 
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relevance of the information obtained about the company; 23 students, 23%, regard the information on the national 
economy as relevant. There has been reconfirmed the relevance of the activity in preparing graduates for their 
contact with the labour market, the demands and opportunities provided by a private company. 
Item 3. Which subject attracted your attention the most? Why? – The two most interesting subjects were: for half 
of the participating students, 50%, the career opportunities, ensured through the presentation: of the company; the 
company’s job offer; the training and coaching stages ensured by the company; the possibilities for recruiting and 
hiring young, inexperienced personnel; the employer’s selection criteria; advice on sitting for an interview. Another 
interest area was highlighted by 10 students, 10%, and was related to the current economic situation, supported with 
relevant statistics, based on which every person interested in getting a job may substantiate his career decision. 
There has been highlighted the students’ appreciation of the conducted activity, from the perspective of career 
counselling. 
Item 4. What do you intend to do, specifically, following this activity?  
The nominalization of the main immediate pragmatic initiatives, generated by participation to the seminar, has 
led to the following systematization: 22% - exploiting the opportunities to join the company team (applying for 
getting a job in the company, submitting a CV, participating in an interview, getting a job in the company); 11% - 
looking for a job in another company; 9% - finalizing bachelor studies, a condition for occupying a higher qualified 
position; 7% - more thorough documentation about the labour market. There have been two answers in terms of 
improving self-presentation skills: ‘I will put my qualities in a better light!’ and ‘I have more courage in submitting 
my CV in order to get a job!’. 2 students affirm their non-involvement for various reasons (‘I do not intend to do 
anything, given my lack of experience!’ or ‘For now, I am already working!’). Also, a large number of students, a 
third of them, 34%, did not answer this item (which could be interpreted, to a certain extent, as expressing 
indecision or ignorance in relation to the respective subject). 
The data presented in Figure 1 concentrates the aspects correlated with the intensification of the initiatives of 




Figure 1 – Immediate initiatives announced by the students as an effect of the seminar  
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The data systematized in Figure 1 reveal the fact that, in agreement with the students’ answers, we may expect 
that a third of them, 33%, would undertake immediate action related to getting a job. Although the percentage of 
these answers does not look spectacular, we appreciate it as relevant, even more so as the moment at which the 
seminar took place was at the beginning of the final academic semester, a time when the students’ efforts are 
focused particularly on their graduation paper (as highlighted by a percentage of 9% of the respondents). From this 
perspective, our research hypothesis has been confirmed, the seminar determining an emulation of the students and 
an increase in their interest for a future employment, both in the respective company (22%), as well as in other 
companies (11%).  
The activity caught the participants’ attention, and the way in which 94% of them appreciated the intervention of 
the company’s representative (good and very good) indicates its quality and attractiveness. The students considered 
the seminar a good context for gaining information, from three perspectives: opportunities for getting a job in the 
company – 30%; information obtained about the company – 27%; information obtained about the national economy 
– 23%). 80% appreciate the whole range of data they have received on this occasion related to career opportunities, 
becoming acquainted with the company and the national economy. 11% appreciated the value of the presentation in 
relation to a future job application.    
6. Conclusions 
The data obtained agrees with the studies of Hartung (2010) and Lee&Johnston (2001). They support the idea 
that the career counselling activity should begin at the same time with university studies. This enables initial 
knowledge about the students’ counselling needs and the organization of better processes in this respect (Lee & 
Johnston, 2001). The AKA model we have proposed aims at this very aspect: the constant and systematic integration 
of the career counselling processes from entrance into the academic programme to its completion. 
Regarding some of the obstacles we came across, in our effort of facilitating the transition of graduates to the 
labour market, we may mention: the apathy of some students, their convenience and lack of involvement in the 
career-counselling activities offered to them (34% of the participating students did not answer the item related to 
their initiative following the seminar, in terms of managing their own career!); the insufficiency of the staff 
conducting career-counselling activities; the absence of a relevant job offer on the labour market; the reluctance of 
employers regarding the hiring of young graduates and the latter’s insufficient training.  
Regarding the problems related to the activities conducted in the career centres from the Romanian universities, 
we believe that the AKA model may succeed in integrating disparate and disarticulated activities, through a holistic 
approach, in order to organize the career-counselling processes from the start of academic life until graduation, 
contribute to a better knowledge and self-knowledge of the students, correlate theory, practice and research in the 
field of career counselling, at a higher level. 
Corroborating this activity with the theoretical model proposed in the first part of our study, we appreciate that 
the seminar Plan for your career is an activity inscribed in the AKA career counselling integrated model, in its final 
part, preparing the students’ transition from university to the labour market. The students’ interest, reactions and 
answers (re)confirm the model proposed by us and the usefulness of the activities integrated into it.  
Given the complex causality of the phenomenon of socio-professional integration of higher-education graduates, 
we plead for an integrated and continuous approach to career counselling, which may start in the first weeks of the 
academic process. It may even continue after graduation, through the various contacts realized by the university with 
its graduates: the interviews conducted on the occasion of studies related to the insertion on the labour market, the 
activities of the Alumni organization, meetings between successful graduates and students in final years).  
We appreciate that the AKA career-counselling model may substantiate an efficient programme in this respect.  
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